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CHAPTER I
INTRODUCTION TO THE PROBLEM
I.

PURPOSE

Practical agreement exists in regard to fundamental
objectives in art education.

It has long been realized that

the teaching of appreciation meets one of the objectives of
art education, but there are many theories as to h2]: it
should be taught.

Very few art teachers really understand

and use the most important theories of educational philosophy and psychology (9:7).
This study intended to show that there has been a
great change in the teaching of art and appreciation since
its introduction into this country.

Another purpose was to

review past and present beliefs and theories of teaching
appreciation and arrive at some conclusion as to how it can
best be taught to meet the students' needs.
II.
Appreciation.

DEFINITION OF TERMS
This is the result of understanding

the art process, knowing its scope, feeling its qualities,
and understanding its structure and content.

It is an

understanding of the arts and artists of the present and
how they were influenced by the arts and artists of the
past.

2

Aesthetics.

This refers to a discipline which

attempts the theoretical organization of all elements
pertinent to a discussion of art.
Aesthetic taste.

This is the power to appreciate

through cultivating the sense of understanding art forms.
Aesthetic sensitivity.

This means the ability to

recognize art quality in both natural and man made
environments.
Need.

This means that necessary to insure the maxi-

mum development of the student;s abilities.

CHAPTER II
REVIEW OF RELATED LITERATURE
Significant progress has been made in art education.
Changes have been in the form of new concepts, ideas,
objectives, and aims directly concerned with the methodology of teaching art and appreciation.

In view of these

changing concepts, it is important to mention a few educators directly and indirectly responsible for some of the
significant changes in art education background.

I.

BACKGROUND OF ART EDUCATION

What comprises art education today is neither a new
phenomenon nor one of the last decade but the result of a
long, slow evolution.

Philosophers from Plato to Dewey

have concerned themselves with art and the kind of art
education children should have.
American art education was early concerned with the
elite, or individuals who could afford to pay for private
instruction.

As early as 1749, Benjamin Franklin had

recommended for his Academy that

11

they (pupils) learn things

that are likely to be most useful and most fundamental
• • • • And with it may be learned something of drawing by
imitation of prints and some of the first principles of
perspective 11 (12: 6).
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In 1821 an attempt was made by William Bentley Fowle
to utilize art in the public-school curriculum.

The work

was restricted to the teaching of outline drawing, chiefly
geometric, by the copy method.
Around the 1850 1 s a type of work known as "linear
drawing 11 appeared in some schools of America and Europe.
While it did not include expressive work, it made allowances
for map-drawing and "the delineation of common objects on
paper, slates, and blackboard," by which advanced pupils
might better learn linear perspective.
Massachusetts, in the late 1800 1 s, was the first
state to adopt art as part of its general education program,
introducing drawing primarily as a means of contributing to
industry.
Even when art was first offered in some schools,
leaders in public education were usually reluctant to recognize its importance or give it support as part of the
school program.

Many educational leaders considered art a

leisure time activity.
At this time we find the appearance of drawing books
which outlined a curious mixture of mechanical drawing and
freehand copying.

Quite popular at this time, the Sm.1th

Drawing Books subjected the student to a very dictatorial
kind of copying.
In the 1870's, teachers throughout the country had
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become aware of the "objective teaching 11 first introduced
in the United States at the Oswego, New York, Normal School.
This methodology referred to the use of such materials as
charts, picture sets, blocks, cotton balls, specimens of
glass and ceramics, textiles, maps, etc.

The Oswego approach

of using illustrative materials wherever possible and
pictorial matter in the forms of engravings, charts, and
diagrams, was bound to encourage some teachers of drawing
to go beyond the limits of the rather dreary exercise books
and attempt aesthetic interpretation (18:88).
At this time a strong influence was derived from
Franz Cizek and his Vienna School.

Cizek eliminated from

his classes the making of charts and copy-work, and it is
from him that we hold the contemporary belief that children,
under certain conditions, are capable of expressing themselves in a personal, creative, and acceptable manner.
In the early part of the 19th century, Horace Mann
promoted and later legislated

11

drawing 11 for the larger

schools of Massachusetts.
At this time it was believed that the teaching of
drawing would be "good training in taste and for American
industry" (12:6).

Drawing in the public school was con-

sidered not only as a possible tool for training manual
skill, but as a means of starting art appreciation (18:89).
The contributions of the Nineteenth century greatly
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broadened the concepts of art education to involve more
children.

Its objectives included culture, design for

industry, and development of taste.
In the primary grades, experiencing, play, freedom
from ever present adult restraints, the use of sensory aids,
and less formalism were finding their way into the classrooms.
A great influence on the primary grade teaching of the time
and a development of great significance for the growth of
art education was the kindergarten of Friedrich Froebel.

His

first kindergarten was established in 1837, and his teaching
methods were founded upon naturalism preached by Rousseau
and practised by Pestalozzi (15:22).

This school had its

beginnings in Germany, yet the children's activities and the
teachers' philosophy bear an amazing relationship to
contemporary arts and education.
Experimentation and formulation of new ideas by such
men as John Dewey and Arthur Wesley Dow contributed many
concepts and new ideas.

As late as 1890, Arthur Wesley Dow

speaks of nature copying and picture study and of his search
for a new and better method of teaching.

In Dewey's philos-

ophy we find the motivating power of the most valuable
current approaches to art education (14).

Dow's contribu-

tion and influence lifted art education from a traditionally
academic position to a recognition of basic principles and
elements of composition.
With the twentieth century, we find the beginning of

7

the movement

11

Art for Art's Sake, 11 an attempt to liberate

man from the machine and to develop appreciation.

By 1920

the leadership of art education was making a plea for
Hum.an Factor II and IIAr tin Life. II

11

The

In 1919, The Bauhaus, a school of design, was founded
by Walter Gropius at Wiemar, Germany,

Many unique experi-

ments were performed by students in order to gain experience with industrial materials, tools, and techniques.

The

writings of Laszlo Moholy-Nagy and others (22) describing
some of the work of the Bauhaus, carefully read by art
educators, especially those in high schools and art schools,
have influenced teaching methods.
In this period we find emphasis on the "Child as
Artist. 11

New methods of teaching children were coming from

Rome and Vienna, from Maria Montessori and Franz Cizek.
Here was the recognition of the child, his needs, his
yearning, and his creative potentialities.
Today's advances in art education are the most
significant.

The emphasis is on what art means to the child

and how it affects his many-faceted personality,
creative and mental growth 11 (19).

11

his

To this last phase of

our development we give much credit to Victor Lowenfeld, who
emphasizes that we should give children the opportunity to
interpret their world and their thoughts.

He examines the

range of child groupings in the schools and tries to depict
more completely and accurately what has been done before and
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what may be hoped for in their work.
The present period in art education is one of
reinterpretation and clarification.

A sensible interpre-

tation of the meaning and extent of freedom, a clarification
of self-expression, a reappraisal of method, and a reexamination of standards are the sum and substance of our
exciting era.
This study will be concerned with the reappraisal
of methodology of teaching appreciation.
II.

GENERAL AIMS OF ART EDUCATION

Art is a significant factor in promoting the mental,
physical, and emotional growth of all children.

It is,

therefore, a major aim of all educators to build an art
program evolving around the needs of the students.

The

aims are to be attained through the determination of what
subject matter should be experienced and learned, the
organization of information and activities to meet these
needs, and the carrying out of appropriate units of teaching.
Barkan writes:
Art in general education is becoming less a body of
subject matter composed of certain specific skills, and
more a way of working and a way of seeing. It provides
an essential avenue for growth. Individuals, as they
work in the arts, react to stimuli in their environment
by composing interpretive visual forms, This process
of reactional composition involves the play of sensitive
judgement. The thrill of expanding sensitivity becomes
the source of wholesome satisfaction (7:Ch.I).
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Since school art experiences are usually more emotional
and spiritual than factual and logical, feeling as well as
seeing should be stressed and a close relationship between
the student's art activities and his experiences maintained.
The Maryland schools list as general aims:
Art education subscribes to a democratic philosophy
which is dynamic, continuous, and not final; emphasizes
the worth of the individual and belief in his capacity
for growth; provides opportunities for all pupils to
engage in meaningful, enjoyable, creative, and informational experiences; holds knowledge as means, not ends,
of growth; concerns itself with continued growth and
enrichment of personality through the use of the arts,
and increases the individual's human and social
qualities; emphasizes participation in creative
activities, and develops the ability to plan, assume
responsibility and carry through to successful completion, meaningful undertalcings; studies the aesthetic
needs of students in relation to their environment, and
develops an awareness of a truly democratic design for
individual and group living (6:1).
Gaitskell sums aim of art education by stating,

11

The

main objective of art education in a democratic school
system is in helping the emotional, intellectual, and social
growth of each child 11 (15:396).

III.

SPECIFIC OBJECTIVES OF ART EDUCATION AS
RELATED TO ART APPRECIATION

The main objective of art education is to assist the
intellectual, emotional, and social growth of the learner
according to his needs and capacities.

In addition to this

main objective, there are specific objectives for guiding
the pupil's creative and aesthetic growth.
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To provide a better understanding of significant
trends in the educational value of art appreciation in art
education, it will be necessary to review some of the current
objectives as derived from public school curriculum guides
or courses of study.
It is very important that these objectives relate
directly to the educational values of art activities.

The

art teacher, believing in the intellectual and emotional
growth of the individual, welcomes the chance to determine
these objectives and the nature of the art learning that is
to reflect such.

Objectives are a part of a total scheme

which determines the effectiveness of the art program at any
level of school experience (5).
By 1940, three values formed the usual basis for
objectives in art education:

(1) appreciation of beauty,

(2) creative self-expression, and (3) application of aesthetic
criteria to environment (24:116).

Literature of this period

provides statements of goals and objectives that indicate
the importance of these values in contemporary thinking.

A

careful examination of literature up to the year 1953 by the
National Art Education Association identified these educational values:

(1) The art product as an end in itself.

(2) Perceptual, manipulative, and organizational

training.

(3) Training for vocational purposes.

(4) The development of manual art skills.
(5) The development of cultural appreciation.

11
(6) The aesthetic reorganization of environment.

(7) Creative self-expression and growth.

(8) The integration of art in the curriculum.
(9) Enrichment of leisure time activities.

(10)
(11)
(12)
(13)
(14)

Mental hygiene through art.
Evidence of individual adjustment.
Art as intellectual development.
Personality integration through art.
Experience in social relationships (24:116-124).

This examination indicated that some of these values
have increased in importance while others declined.

It was

pointed out that few public schools reflect the more important
values or widely represent the more recent concepts of value
in art (24:126).
The value of appreciation in relation to recognized
aims is included in most courses of study and curriculum
guides.

The state of Virginia in its art guide lists the

following objectives:
(3)

To stimulate his interest in the significant
and best that the creative arts have to offer
for his study and appreciation.

(4)

To guide him to a recognition and appreciation
for the beautiful in his own environment.

(5)

Through experiences in creation and appreciation
to bring culture, good taste, and an understandin~ of art form or beauty into his daily
living {2:38).

The State of New York lists one objective of art
education:

"To develop a better knowledge and appreciation

.

of art 11 (26:11).

.

Carl Reed states that an important aim is

"to develop a sensitivity to and ~icJ appreciation .of art 11
.
.
(23:19). Perhaps the simplest statement of instructional
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objectives in art would include (1) information, (2) appreciation, and (3) expression (17:2).
An intensive study made of youth needs pertaining

to the art curriculum was made by Carolyn

(25:141-152).

s.

Howlett

In her summary of youth needs as meeting

current objectives, she listed as very important an
aesthetic appreciation and expression.

Out of 21 curriculum

guides studied, this need was the only one provided for by
all.
Examination of curriculum guides and courses of
study has shown that most of the modern schools throughout
the country include art and art objectives.

Further exami-

nation has revealed that specific objectives of teaching
art appreciation have been included in most of the guides.
Chapter III will review the methods of teaching art appreciation.

CHAPTER III
METHODS OF TEACHING ART APPRECIATION
I.

NATURE OF ART

Dewey believes "art is a signi:ficant expression giving
f
form and order to a human beings
reaction to his environment II

(14:64-65).

Art education :finds art as a significant factor

in promoting the mental, physical, and emotional growth of
all children.

The art program contributes to the child's

development of self-confidence and security through recognition and respect for his own ideas and visual expressions.
This is one area in which a child can release his intangible
feelings.

Forming habits of inventive creativity and

resourceful thinking also are necessary 1n helping the
child to adjust and to assume his responsibilities in an
ever-changing world.
The Virginia art guide states:
Art is both a creative process by which we evolve
into well-adjusted, stabilized human beings and an end
product which is a well-designed object which we can
see, touch, and enjoy because of its aesthetic or
beautiful form. Both the process and the end product
of art are important. Art is the creative function of
man; and through a release of this capacity, he is
enabled to communicate his most intense and deepest
feelings and ideas. In this sense, art becomes a
universal language of expression. Art grows out of the
inherent and daily needs of man and involves the
expression of imagination, feeling, organization or
design, knowledge, skill, selectivity, and sensitivity
to art form. To make choices and to work out answers
to problems in a logical way are by-products of the
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kinds of learning which are involved in participation
in the arts. Appreciation and enjoyment of art or
beauty are both intellectual and emotional. Art forms
or products enhance every aspect of our lives and lift,
to a qualitative basis, our everyday living. Art is
not only a product but a way of life; not s1m~ly a
material form but a basic approach to living {2:10).
II.

NATURE OF ART APPRECIATION

The term art appreciation, in close harmony with
aesthetics, has been written about by both psychologists
and philosophers.

Definitions are still vague and varied,

for it is an intangible.

Art appreciation involves the

total personality and will differ with the person's
emotional, intellectual, and social development.

The

emotional appreciation comes through the pleasure and satisfaction one derives from art forms through shape, line, or
color, in light and dark or texture combinations.

The

intellectual appreciation of art comes from an understanding
of how beauty of composition is achieved and from satisfaction in ability to recognize and produce beauty.

Apprecia-

tion is not really a subject matter as such, but suggests
only approval and an awareness of aesthetic value.
a realization and an awakening of the senses.

It is

Appreciation

of art is the result of understanding the art process,
knowing its scope, feeling its qualities, understanding its
structure and content.
The Guide used in Vancouver schools has this to say
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about appreciation:
One of the primary functions of a school art program
is to build a background of knowledges and understandings
which will help the child, and later the adult, to
discriminate between the beautiful and the tawdry. All
of his life he will be making choices which are directly
dependent upon his aesthetic judgment or lack of it.
The quality of these choices will be tremendously
influenced by the environment of his childhood and
youth (1:58).
Students cannot be taught appreciation by the teacher
insisting that they should appreciate or feel emotional
response.

The aesthetic experience needs a responsive

attitude.

Through appreciation one comprehends and credits

qualities which cannot be verbalized but can be sensed and
felt, qualities necessary to any understanding of the whole
of life.
III.

PAST METHODS

A wide range of literature exists concerning the
methodology of teaching art appreciation.

There have been

many schools of thought concerning these methods, both in
the past and in the present.

Opinions have been formed and

conclusions have been reached, many of a personal nature.
It is often heard that appreciation is
caught. II

11

not taught, but

Again, it is often heard that this method or that

completely surpasses another, that"~ way of teaching
appreciation is the only effective way. II
A leading authority in art education, Victor D'Am.ico,
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reaffirms these views when he states:
Art appreciation states the end result of a very
idealistic intention but the greatest 11 hitch 11 lies in
the means of developing it. Just whatcmeans are the
necessary and correct ones
for bringing about the end
11
result of Art Education (11:515-523)?
There has been a slow transition from the common
idea that appreciation was memorizing names and historical
facts to the more varied methods of today, even though
proponents of the older methods can still be found using
these methods.
The author feels it is necessary to view both the
past and present methods of teaching art appreciation to
show the evolution of ideas and concepts.
As early as 1899 the National Education Association,
after realizing the new significance of art, appointed a
committee to report on the aims of art education.

Their

report stated these aims:
a.
b.
c.
d.
e.
f.

To develop appreciation of the beautiful
To develop the creative impulse
To offer consistent development of the faculty
of sight
To acquire ability to represent
To prepare pupils for industry is purely
incidental
The development of artists is no sense the aim
of art education in the public schools (12:7-8).

Developing appreciation of the beautiful is included,
but for methods of carrying out such an aim, we must look
to literature of that period.

The method of teaching

appreciation can be understood more fully by reviewing some
popular high school art outlines of that period.

In an
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outline from Wellesly High School, Wellesly, Massachusetts,
dating back to 1905, we find included in the art class:
a.
b.
c.
d.

Fine arts (Representation)
Design
Construction
History of Art

The unit on the History of Art, to be taught for its
appreciative qualities, was to include the history of Egypt,
Greece, and Rome.

A written review of the lecture was to be

fully illustrated by tracings and drawings of historic units
from casts and photographs (27:207-208).
Another typical school of 1905 in Brookline, Massachusetts, included the following:
Art Courses Offered by the Brookline High School
The following outline, a continuation of one
previously published for primary and grammar grades, is
an attempt to group together three main heads--drawing,
handicraft, and lecture work--the essential things for
which a High School Art Department should stand.
The lecture courses are planned to connect as closely
as possible with kindred subjects in history, literature,
science and civics, both for economy of time and
intensity of result. The idea is to familiarize the
student through natural methods of interest with the art
products of the past, to cultivate a feeling for beauty,
and to develop a basis of discrimination that will lead
to a keener appreciation and enjoyment of what is truly
fine for its own sake.
Required of all General and Classical students, and
of girls in the technical course.
a.
b.
c.

Design
Handicraft
Drawing
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d.

Lecture Course.

Year I
Year I I
Year III
Year IV

Egypt:

tomb period, temple
period
Assyria: cylinders, seals,
tablets
Greece: Homeric period, Archaic
period, Olympic games,
Architecture.
Not required
The lectures shall be about Italy, Germ.any,
England, France.
The lectures shall be on Greek Architecture
and Sculpture.
The lecture course shall be on the history
of painting (29:46-47).

In the above examples we can see that though some of
the same basic ideas are taught today, methods differ
greatly.

An attempt was made to correlate art with other

subject areas, a concept popular today.

Neither of the

units, however, makes allowances for integrating art appreciation with creative work.
A difference of opinion as to how appreciation could
best be taught has existed through the years of art education.
In 1930 a Supervisor of Art, Elizabeth Barstow, had this to
say:
Great interest has been aroused in the study of
masterpieces in our schools. I think this due to our
method of presenting the subject. About thirty or forty
pictures are selected each year for study, ten pictures
being introduced each month for four months by the
classroom teacher by means of small prints (8:xii).
In direct contrast with this idea of presentation, we
find in the Course of Study for the State of Washington for
Art in 1930:
Study of the elements of Art, the Working Principles
and the Resulting Attributes of Art. Application of
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knowledge gained to the critical comparison of familiar
objects. Each student plans an Art Notebook to contain
notes covering the references studied: sketches,
tracings and prints illustrating the various phases of
subject matter.
The objectives of the course are:
a.

Proceeding from the known to the unknown--first
leading the student to discover and appreciate
beauty in the various activities of his own
daily life.
To give him the fundamental principles underlying
enduring works of art of all ages.

c.

To develop the undiminishing habit of continuously observing and enjoying beauty wherever
found, thus broadening the individual's aesthetic
appreciation and developing in him a keener
selective judgment.

d.

To lead the studenMs of Cfiea(tive ab11)1ty to find
joy in expressing beauty
10:19-20.

The aims of early art education did call for appreelation, but the common methods of teaching it resorted to
historical facts, names, and dates.

Under these older

concepts the teacher imparted knowledge and had the student
acquire or copy what others had discovered or formulated.
It is too often assumed that interesting stories about
the artists, facts about their lives, and information about
art materials and methods are the only avenues open to
teaching art appreciation.

This concept is held by many art

educators today.
The present method of study in art appreciation
courses fails to develop in students even the power of
fully perceiving art, of using their eyes to grasp directly
the whole organic structure of a form. They are forced
to memorize a host of names and dates, of iconographical
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symbolisms, of minute peculiarities in the shape
materials, and technique of individual works of art.
In consequence they acquire the habit of approaching
all art in the spirit of pedantic dissection and
classification. They are made to scrutinize works of
art minutely, even with microscope and X-ray. But the
aim of such observation is not to attain a clear,
organic perception of the structure as a whole; it is
rather to detect peculiar individual mannerisms, earmarks
of technical terminology comes like a screen between the
student and the visible form of the object he is studying.
As a result, many advanced students lack the ability to
visualize, to imagine, and to look at an object directly
for what it is. Verbal memory has replaced and destroyed
the power of aesthetic perception (3:315).
IV.

PRESENT METHODS

We have available today a vast amount of knowledge
about methods and practises of teaching art appreciation in
the high school.

These practises vary in different schools

and with different educators.

Very few schools make no

allowance for appreciation of any sort while others present
it as very factual material in the manner of the past
methods.

One local school district teaches "art apprecia-

tion11 as a two week course completely divorced from any
creative activities.

A course of this type might be useful,

such as any course in general education might be, but its
effectiveness is in doubt.
11

As Italo de Francesco states,

This is precisely why the old-fashioned appreciation lessons

failed; they were perfunctory, quasi-literary exercises II

(13:13).
Wickiser, in reviewing past and present methods of
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teaching appreciation, states:
The development of art appreciation and art judgment
has long been the aim of art educators. For a time it
was thought this could be accomplished merely by looking
at art works, but looking is only one of the many ways
to engender appreciation. Judgment must be developed.
Judgment is a subjective process of evaluating intangibles
of form and feeling. It is conscious awareness of art
values. Appreciation results best when we make a total
response to art. In most cases it is necessary to allow
each person an opportunity to discuss, criticize, and
evaluate his appreciative responses to art. This is
especially true when he is engaged in the process of
creating.
In appreciating, as in doing, experimental and
exploratory attitudes should be developed. Visual
curiosity is important to the individual and necessary
to appreciation. The desire to see new things, to
explore new visual worlds, is essential to proper
appreciation. In an adequate system of art education
the process of expression develops fully all the factors
involved: self-guidance 1n creative ability, aesthetic
awareness, and appreciative and critical judgment

(28:43).

Many teachers plan their program so that appreciation
is taught 1n close relationship to expression.

In this

method the teacher takes every opportunity to introduce
appreciation with every creative activity engaged in by the
students.

This type of program is advocated by the author.

The method is based upon the belief that one cannot
logically divorce expression from appreciation.
11

states:

Gaitskell

We have good reason to believe that a pupil's

appreciation of art can be heightened and consequently his
taste developed as a result of certain teaching procedures"

(15:381).
Mter an experience 1n a medium, the student knows
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what to look for in works of others.

We become conscious

of the problems, needs, and goals of our own expressive
acts.

The student brings himself closer to the whys and

hows of the artist, and in his own expressive act will be
much more likely to develop appreciation.

11

As his experi-

ences grow, his field for understanding the expression of
others about similar experiences will broaden" (20:64).
In 1924, Margaret Mathias stated the need for this
type of appreciative activity:

"If we are to hope for a

society with art appreciation and some ability to meet art
problems, an adequate art course must provide for developing
ability, for self-expression and for understanding the
expression of others (20:1).
The greatest interest is likely to be generated in
the studio, and aesthetic questions are likely to arise here,
especially during criticism of the student's work.

It is

here also that he can perceive the context of art in his
everyday life and associate it with the artists and arts of
the past.
Wallace

s.

Baldinger writes:

The appreciation of art cannot really be taught. It
can only happen inside us. But many things can prepare
the way for appreciation, and high among them is an
understanding of what the artist is trying to do, what
he has to work with, and what should and should not be
expected of him. If we are to appreciate the work that
he creates, we must know the elements which go to
compose it (4:3).
In support of the author's opinion that appreciation
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can be more effective if integrated with creative activities, some views and opinions of recent authorities will be
mentioned.
Carl Reed, who writes about adolescent art education,
states:
Appreciation cannot be taught. Each student has to
develop it within himself. The student must identify
himself with the subject matter that is to be appreciated.
This includes knowing, and to know something one has to
learn. Thus art appreciation concerns itself with what
has to be learned. This requires (1) real analysis and
understanding of art principles, (2) knowledge of the
limitations and possibilities in the use of materials,
(3) the meaning of creativity, and (4) the problems
involved in it. Obviously, then, art appreciation
cannot be accomplished as an isolated aim or subject
area (23:21).
June King McFee says, of teaching appreciation, "It
is not clear how the attitude arose that art 'appreciation'
should be a study of something apart--a subject in which a
student learned about art but did not use and become
involved with it 11 (21:180).
With the emphasis of this study on integration of
activities, it is well to note the influence of a noted
authority in the field of integration in art education,
Leon

s.

Winslow.

In his opinion, art should be integrated

with many other activities and subject areas in the school.
In his book about integration he uses a quote by Belle Boas,
another noted art educator:
Pupils must learn to appreciate art not merely as a
manifestation of past history such as a series of
Egyptian and Greek friezes, or medieval pageants, but as
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an evidence of a present-day social order. The lessons
in appreciation will be a part of the creative work,
both being indissolubly interrelated and interdependent.
They should realize that no fine work can be obtained
without study and practice. But individualism shows
strongly at this time because of the varied and intense
enthusiasms, and because of this, the teacher will find
that freedom in subject matter will produce greater
growth (30:170).
The basis for appreciation of art is a knowledge of
structure, with its problems of organization, unity, harmony,
and relationships.

Without a proper understanding of these

problems, gained through actual experience with them,
appreciation of art is a play of empty phrases (28:255-256).

CHAPTER IV
TE.A.CHING AIDS FOR DEVELOPING APPRECIATION
The author has advocated teaching art appreciation along
with creative activities in the high school.

Learning, of

the type advocated by the author, requires that the teacher
make extensive use of visual aids and actual art objects.
No matter the field of art or project engaged in by the
students, the teacher will need aids in a similar area for
reference, comparison, and study.

If appreciation is taught

by this method, it is an exposure to great art and may result
in appreciation, depending on methods used by the teacher.
Here the teacher can motivate and create an interest in further student research by a wise choice of materials offered.
It is very important, therefore, that the teacher help the
student become aware of the problems involved, other works
of art related to their projects, and artists who have
worked in the same area.
Keiler, who advocates this method of teaching appreciation, states:
Students are probably most sensitive and receptive to
superior solutions to problems in outstanding artistic
achievements while they are attempting to solve their
own similar creative problems. If they are exposed to
great art works at such a time, their interest in
their projects may be heightened, their minds and
imaginations may be stirred, and they may create with
more verve and vitality than if this means of stimulation had been neglected (16:229).
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I.

ACTUAL WORKS OF ART

One of the most effective methods of stimulating
appreciation is to bring the students 1n contact with actual
works of art, whether they be famous masterpieces or works
of local artists.

Often it is impossible to find famous

works of art, but many times by inquiring through local
art groups, important works of art can be found.

Ply

inquiry

through a local art guild, the author found members who
actually owned several quite reputable works of art.

The

author himself has a collection of works of many local
artists, including watercolors, oils, pottery, jewelry,
prints, and sculpture.

Many times by inquiring through art

dealers such as American Crayon Company and through magazines
such a s ~ Times, traveling exhibits may be requested for
short periods of time.
Another source of art works is the local library,
where resource people are always glad to help you.

By

contacting the library, local art shops, furniture dealers,
and architectural firms, a wide variety of interesting art
forms may be gathered.
Class discussion and criticism are very important,
and a critical evaluation will be very meaningful to the
students.
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II.

PICTORIAL REPRODUCTION

This has been one of the most popular methods of
developing appreciation in the past and in the present.
Some of its popularity has been due to the low cost of
acquiring pictures and prints.

Many times these are ava~l-

able without cost.
Today a vast selection of pictures, prints, photographs, and excellent reproductions is available.

Many

stationery stores, book stores, and artists' supply firms
act as outlets for both American and imported prints.

Many

times the larger stores such as the Bon Marche have sales
on large prints of a very fine quality.

Many popular

magazines, such a s ~ ' lm, and Look, devote sections to
art which can be easily cut out and mounted.
The author has acquired a large picture and reference
file, mostly the contribution of students.

The students

were always willing to bring in pictures and materials cut
from magazines.

It gave them the feeling of contributing

something worthwhile to their art classes and to other
students.

Many students asked to work on the file, to cut,

sort, and categorize the material.
The teacher and students should seize every opportunity
to add to the classroom collection, for in teaching appreciation one can never tell what pictures may be required.
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For example, a work of Piet Mondrian may be used to illustrate the beauty of purely formal organization where complex
color and subject matter do not interfere.

In the explora-

tion of color, the works of Van Gogh, Monet, Renoir,
Matisse, El Greco, and Dufy may be studied.

If some students

are considering social themes, they might look at reproductions of Daumier's or Ben Shahn 1 s drawings and paintings.
The study of pictures has been very popular, but it
must be emphasized that a good background in art history is
very helpful, for the effectiveness of picture study is put
to abuse by asking questions not related to appreciation.
Field trips.
experience.

A field trip is a very meaningful

Many times it is one of the most rewarding

experiences for students in art.

Many times actual works

of art cannot be brought into the art room but can be seen
at local museums and art shows.

Trips have been arranged

by the author to places such as Maryhill Museum, Yakima
Valley Junior College Gallery, Central Washington College of
Education, Henry Gallery, Fry Museum, Stone Court Gallery
in Yakima, and to some of the leading furniture stores in
Seattle.

Field trips and excursions may also be taken to

visit local craftsmen, to view window displays, and to visit
places of interest in the community.
Films, filmstrips, slides.

Each year we see worthwhile
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additions to a growing library of acceptable films and
filmstrips for art students.

These art films are designed

to fulfill various purposes.

Many are made to stimulate,

to demonstrate techniques, and to develop students' insight
into the art forms of others.
popular "Loon's Necklace 11 and

Some films, such as the
11

Picture In Your Mind, 11 are

not produced specifically as art films but prove to be
highly effective in both the production and appreciation of
art.
Films chosen should be technically and artistically
competent, suitable to the level of understanding, related
to the immediate interests, and if of the

11

how-to-do-it 11

variety, it must not only stimulate but leave room for
initiative.
Films, if used in the proper manner, can provide
stimulation for further achievements.
Hands" and the
11

11

Films in the

11

Creative

Exploring Art Series 11 are designed not to

tell all 11 but attempt to stimulate production, focus

attention on design, and give a few basic hints about
technique.
Knowing the film, the teacher may use it at the right
moment as an introduction to a topic, as an aid in teaching
a topic, or as a summary to a series of experiences to
provide stimulation for further awareness.
Resource people.

Many times interest in an activity
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can be heightened by listening to an authority.

The author,

in many instances, has called upon resource people to

explain a media or technique, and many times to stimulate
and create a greater interest.

The resource people have

included craftsmen from the area, painters, architects, and
furniture salesmen, designers, and other art educators
proficient in a certain subject area.
Practical objects.

Practical objects such as silver-

ware, dishes and household appliances can be used to arouse
interest in materials, style, and decorative and utilitarian
values.

In the discussion of design, some students may wish

to bring in objects from an earlier period in which design
is out-moded or unpopular today.

Others may wish to bring

in objects which they think have a very good or excellent
design, and the contrasts between the two types may be
discussed.

The students, by bringing practical objects of

their own choice and through discussion can develop their
tastes and appreciation of everyday objects around them.
School

m

shows.

A school art show, when discriminately

chosen, can serve many purposes in the school.

It can

heighten interest in art of the school and make other students
aware of what the art students are doing.

In planning for

an annual art show of student work, many students began
planning and discussing the affair months ahead of time.

In
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an activity such as this, many students who have not been
too active up to this time may find a great pleasure in
participating.

The students will have the experience of

choosing, through critical discussion, what they think would
make a pleasing arrangement of their art work.

In a

cooperative activity such as this, selecting, planning, and
putting up the display are means of bringing all students
closer to reality.

CHAPTER

V

SUMMARY AND IMPLICATIONS
I.

SUMMARY

This paper included a background on the development
of art education and the teaching of art appreciation in the
high school.

It reviewed the aims of general art education

and the specific objectives of art education as related to
art appreciation.

An attempt was made to compare the past

and present methods of teaching appreciation and to study
their effectiveness in meeting the student's needs.

The

paper also tried to show that there is a need for teaching
appreciation through a close relationship between creative
activity and the student needs.
Most courses in art appreciation are useful, such as
any course in general education might be, but the effectiveness of some methods is in doubt.

Strong suspicions are

cast on the methods of teaching appreciation as a subject
matter in chronological order, using historical facts, names,
and dates.

Appreciation seems to be taught in this manner

because it has been so organized by the school administration,
often without background in art education.

On the other

hand, an art educator may use the method he believes most
suitable because it has the sanction of authority.
Research indicated that almost all art educators
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advocated teaching appreciation as an integral part of
creative activities.

II.

IMPLICATIONS

The student should be given the opportunity to study
our art heritage and the esthetic problems of the artist
and relate these to his own problems through creative
activities.

Opportunity should be taken to make his activi-

ties more meaningful by presenting many types of aids and
visual materials.
Though art educators are often reluctant to give up
established practices, further research resulting in more
effective teaching of appreciation is necessary.
Even though differences of opinion concerning the
most effective teaching methods will continue to exist,
more objective evaluation of methods tried will result in
art experiences which will be more meaningful to the student.
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APPENDIX A
BOOKS TO SUPPLEMENT CREATIVE COURSES
Alschuler and Hattwick.

Painting~ Personality.

:Y1•

Cahill, Golger.

American~

Chase, Alice E.

Famous Paintings.

Chase, G. H. and Post,

c.

R.

History .Q! Sculpture.

Primer of Modern Art.
-A ..................
- --- -

Cheney, Sheldon.

A World History .Q.i A;rl.

Cheney, Sheldon.

World Architecture.
-New ----------Story
Modern

Cheney, Sheldon.
Cheney, Sheldon.

~

!,I!.

.Q!

Collins, M. Rose and Riley, Olive L.
Crane, Aimee (Ed.).
Craven, Thomas.

~

Gallery .Qi Great Paintings.

Treasury .Q!

~

Masterpieces.

£!

Faulkner, Ray, and Ziegfeld, Edwin.
Gardner, Helen.

A!:1 Through~~.

Gardner, Helen.

Understanding~~.

Gibson, Katharine.

Today.

Pictures 12, 9:.I.Q!! Yl2, fil!h.

Goldstein, Harriet, and Goldstein, Vetta.
Gombrich, Ernst H.

~

Story .Q!

Gropius, Walter A.

~

li2

Kainz, Luise

Appreciation.

!tl !!!

£!.

Architecture~~ Bauhaus.

c., and Riley, Olive L. Exploring

Kuh, Katherine.

~

Mock, Elizabeth B.
Mumford, Lewis.

Museum of Modern Art.

A;rl.

li!.§. Many Faces.

ll

~

Everyday~.

,!,Qy_

~

.iQ.

Build~ House.

Culture .Q! Cities.
Indian~ .Q!

~

United States.
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APPENDIX A (continued)
Museum of Modern Art.
Myers, Pernard.

~

1§.

Modern Painting.

Understanding~ Arts.

Pearson, Ralph M.

Experiencing American Pictures.

Pearson, Ralph M.

Experiencing Pictures.

Reinach, Salomen, Apollo. Ar!, Illustrated Manual !21.
Throughout~ kll•

I.2E£

Riley, Olive.

~

Heritage.

Robb, D. M. and Garrison, J. J.
Roos, F. J.

Van Loon, H.

Art lJ!.

An Illustrated Handbook

Taylor, Francis H.

w.

~

~.

Western World.

!21. £1 Histo:cy.

Fifty Centuries £I_ !;r!.

~

~
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B

MAGAZINES WHICH CAN BE USED IN THE CLASSROOM
BY THE TEACHER AND THE STUDENT FOR NEW
IDEAS AND SOURCES OF STIMULATION
American Artist.
~

News.

136 E. 57th St., New York 22, New York.

Craft Horizons.
Design.

345 Hudson St., New York 15, New York.
32 E. 52nd St., New York 22, New York.

337S. High St., Columbus, Ohio.

Interiors.

11 E. 44th St., New York 17, New York.

Arts~ Activitie§.
School ~ .

542 N. Dearborn Parkway, Chicago 10,
Illinois.

Printers Building, Wo.rcester 8, Massachusetts.

